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LANGUAGE, PHILOSOPHY, AND CULTURE 
STUDENT LEARNING OUTCOME ALIGNMENT FORM 
 
Course Prefix/Number: HIST 2311 Course Title: The History of Western Civilization to 1660  

Brief Course Description:  Western Civilization I (3-0).  Western civilization before 1660. A study of the antecedents of 
modern institutions, including the political history of the period, and the human condition across cultures. 

Foundational Component Area: Language, Philosophy & Culture. Courses in this category focus on how ideas, 
values, beliefs, and other aspects of culture express and affect human experience.  Courses involve the exploration of 
ideas that foster aesthetic and intellectual creation in order to understand the human condition across cultures. 
 
Core Objective University SLO Course SLO General Learning Activities Assessment 

Method 
Critical Thinking CT:		Gather, analyze, 

evaluate, and 
synthesize information 
relevant to a question 
or issue and construct 
a logical position (i.e. 
perspective, thesis, 
and/or hypothesis) 
that acknowledges 
ambiguities or 
contradictions.  
 

Students will critically 
evaluate the social, political, 
economic, cultural, religious, 
and intellectual history that 
informs the human condition 
of Europe and the 
Mediterranean world from 
human origins to the 17th 
century.  

 

Learning activities will 
include written analyses, 
participation in classroom 
discussions of the required 
readings, quizzes, and 
essay examinations. 

VALUE Rubric for 
Critical Thinking 

Communication CS:		Develop, interpret, 
and express ideas 
through effective 
written, oral, and visual 
communication.  
 

Students will be able to gain a 
basic understanding of 
European and Mediterranean 
history to the 17th century 
and develop, interpret, and 
express their ideas through 
effective written, oral, and 
visual communication. 

Learning activities will 
include written analyses, 
participation in classroom 
discussions of the required 
readings, quizzes, and 
essay examinations. 

VALUE Rubric for 
Written and Oral 
Communication 

Social 
Responsibility 

SR:		Demonstrate 
intercultural 
competence, 
knowledge of civic 
responsibility, and 
engagement in the 
campus, regional, 
national or global 
communities.  
 

Through lectures, required 
readings, and classroom 
participation, students will 
demonstrate intercultural 
competence, knowledge of 
civic responsibility, and 
engagement in the campus, 
regional, national or global 
communities through an 
examination of the history of 
the human condition 
concerning European and 
Mediterranean peoples and 
the cultures they developed 
over the course of several 
centuries.  

Learning activities will 
include written analyses, 
participation in classroom 
discussions of the required 
readings, quizzes, and 
essay examinations. 

VALUE Rubric for 
Intercultural 
Knowledge and 
Competence and 
Civic Engagement 
– local and global 

Personal 
Responsibility 

PR:		Demonstrate the 
ability to evaluate 
choices, actions and 
consequences as 
related to ethical 
decision-making.  
 

By analyzing the effects of 
historical, social, political, 
economic, and cultural forces 
on this period of western 
history, students will 
demonstrate the ability to 
evaluate choices, actions and 
consequences as related to 

Learning activities will 
include written analyses, 
participation in classroom 
discussions of the required 
readings, quizzes, and 
essay examinations. 

VALUE Rubric for 
Ethical Reasoning 
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ethical decision-making in a 
historical setting and its effect 
on the course of history. 
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HIST 2311 - History of Western Civilization to 1660 

Sample Syllabus 
 
 

Student	Learning	Objectives	
	

• Critical	Thinking:	Gather,	analyze,	evaluate,	and	synthesize	information	relevant	to	
a	question	or	issue	and	construct	a	logical	position	(i.e.	perspective,	thesis,	and/or	
hypothesis)	that	acknowledges	ambiguities	or	contradictions.		

• Communication:	Develop,	interpret,	and	express	ideas	through	effective	written,	
oral,	and	visual	communication.	

• Social	Responsibility:	Demonstrate	intercultural	competence,	knowledge	of	civic	
responsibility,	and	engagement	in	the	campus,	regional,	national	or	global	
communities.		

• Personal	Responsibility:	Demonstrate	intercultural	competence,	knowledge	of	
civic	responsibility,	and	engagement	in	the	campus,	regional,	national	or	global	
communities.	

	
Course	Learning	Objectives	
	
Essential	
○  Students	will	gain	a	basic	understanding	of	the	Western	world	(especially	Europe),	
including	factual	knowledge,	methods,	principles,	generalizations,	and	theories.	

Students	will	be	expected	to	pay	attention	in	class,	take	good	notes	in	class	and	
while	reading,	and	retain	this	information.	

○  Students	will	develop	knowledge	and	understanding	of	diverse	perspectives,	global	
awareness,	and	other	Western	cultures	

Students	will	be	expected	to	begin	to	analyze	historical	events	and	processes.	
○  Students	will	gain	a	broader	understanding	and	appreciation	of	Western	(especially	
European)	intellectual	and	cultural	activity,	including	(but	not	limited	to)	music,	science,	
art,	and	literature.	
○  Students	will	gain	an	understanding	of	the	human	condition	across	cultures	through	an	
examination	of	original	works	of	art,	literature,	essays,	and	texts.	
○  Students	will	develop	skills	in	expressing	themselves	orally	or	in	writing.	

Students	will	be	expected	to	achieve	a	high	degree	of	written	fluency	during	the	
course	of	the	semester.	
	

Course	Description	Western	civilization	before	1660.	A	study	of	the	antecedents	of	modern	
institutions,	including	the	political	history	of	the	period,	and	the	human	condition	across	
cultures.			
	
Required	Reading	
	
Varies	by	Instructor		
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Grade	Information	
	
Grades	and	Definitions	
	
A	
(90%-100%)	

Excellent	 Exceptional	work,	excellent	
analysis	and	fluent	writing	
skills,	excellent	knowledge	
of	facts	B+,	B	

(80%-89%)	
Very	good	 Very	 good	 analysis	 but	 less	

fluid	writing	skills	etc.,	solid	
grasp	of	facts	

C+,	C	
(70%-
79%)	

Good	 Good	analysis	and	standard	
writing	skills,	solid	knowledge	
of	facts	D+,	D	

(60%-
69%)	

Satisfactory	 Some	issues	with	analysis	
and	writing,	basic	
knowledge	of	facts	F	

<60%	
Not	satisfactory	 Issues	with	analysis	and	

written	expression,	lack	of	
factual	knowledge	

	
Composition	of	Total	Grade	
	
10%	Participation	 Read	below	
40%	Quizzes	 September	19th,	October	5th,	

October	26th,	November	16th	
10%	Research	Paper	Thesis,	
Plan	and	Bibliography	

October	10th	

20%	Research	Paper	 November	21st	
20%	Final	Exam	 TBC	

	
Mid-term	grades	will	be	calculated	based	on	the	results	of	the	first	two	quizzes	and	the	
paper	prep	assignment.	
	
Course	Requirements	and	Policies	
	
In	class	
○  Please	be	respectful.	Be	attentive	to	me	and	to	your	classmates	during	lectures	
and	class	discussions.	Do	not	interrupt	either	myself	or	other	students.	
○  Do	not	arrive	late	or	leave	early.	Students	are	expected	to	be	seated	by	the	time	
class	is	scheduled	to	begin.	Students	who	arrive	late	will	be	penalized	0.5%	for	
each	incident.	Students	who	arrive	over	15	minutes	late	will	be	marked	as	
absent.	
○  Switch	off	your	phones.	If	you	are	found	using	your	phone	during	class	for	any	
reason,	you	lose	1%	from	your	participation	grade	for	each	incident.	
○  Students	should	not	consume	any	tobacco	products	(including	dipping,	chewing,	or	
snuff)	or	chew	gum	during	class.	
○  Students	should	not	wear	hats	or	hoods	while	taking	tests	or	exams	unless	for	
specified	religious	or	cultural	reasons.	
○  Take	notes.	Slides	will	be	posted	online	after	class	but	will	not	be	detailed.	
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○  Bathroom	breaks	are	not	permitted	except	in	cases	of	illness.	As	this	class	lasts	for	1	
hour	and	15	minutes,	a	short	break	will	be	given	in	the	middle	of	class.	
○  I	would	advise	you	to	bring	your	textbook	with	you	to	class.	If	I	post	additional	
material	online,	please	print	it	out	and	bring	it	to	class	as	well.	
○  Taking	notes	on	a	laptop	computer	or	other	electronic	devices	will	only	be	permitted	in	
certain	circumstances.	Students	must	ask	for	permission	before	doing	so.	Students	
must	not	distract	other	students	or	use	them	to	access	non-class	related	material.	
○  If	you	are	unable	to	attend	class,	please	contact	me	at	sarah.lynch@angelo.edu	as	
far	in	advance	as	possible.	
	
Assignments	
	
Participation	(10%)	
You	must	come	to	class.	You	will	miss	invaluable	information	and	discussions	if	you	miss	
class.	You	must	get	involved	in	these	discussions.	Demonstrating	that	you	understand	the	
concepts	at	hand	and	posing	well-considered	questions	all	count	towards	a	good	
participation	mark.	
All	students	must	visit	my	office	hour	during	the	first	six	weeks	of	the	semester	with	
prepared	questions	on	the	course	material	in	order	to	receive	a	full	participation	grade.	
This	will	enable	all	students	to	speak	to	me	on	a	one-on-one	basis.	

Penalties	for	unexcused	absences	
<	2	unexcused	absences	during	the	semester	–	no	penalty	
>	2	absences	during	the	semester	–	you	will	lose	1%	for	each	unexcused	
absence	4	or	more	unexcused	absences	during	the	semester	–	you	will	not	
receive	any	
participation	grade	and	further	disciplinary	actions	may	be	taken,	up	to	and	
including	being	removed	from	the	class	

Students	should	avoid	arranging	vacations	etc.	during	the	semester.	
	
Quizzes	(40%)	
There	will	be	four	quizzes	during	the	class,	September	19th,	October	5th,	October	26th,	
and	November	16th.	Each	is	worth	10%	and	will	comprise	of	mainly	multiple-choice	
questions	and	short-answer	essays.	They	will	be	twenty	minutes	in	duration.	There	will	
be	no	make-up	quizzes.	

	
Paper-Prep	Assignment-	Research	Paper	Thesis,	Plan,	and	Bibliography	(10%)	
In	preparation	for	your	Research	Paper,	you	must	complete	this	assignment	and	submit	it	
at	the	beginning	of	class	on	October	10th.	You	must	write	a	half-page	thesis	or	
introduction	on	the	paper	topic	that	you	have	been	assignment	(see	below),	demonstrating	
how	you	are	going	to	approach	your	topic	and	briefly	discussing	the	key	points	that	you	
are	going	to	cover	in	the	body	of	your	paper.	You	must	also	construct	a	plan	for	the	paper,	
very	briefly	outlining	what	you	will	cover	in	each	paragraph	of	the	paper	(4-6	paragraphs,	
1.5	spacing,	Times	New	Roman,	12	point	font).	Finally,	you	must	research	what	books	and	
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articles	you	will	use	for	your	paper	(no	less	than	4	sources)	and	assemble	that	information	
in	a	bibliography.	You	must	follow	the	Chicago	Rules	of	Style.	The	vast	majority	of	websites	
are	not	acceptable	references	for	a	college-level	research	paper.	If	you	wish	to	use	a	
website	in	your	bibliography,	you	must	clear	it	with	me	in	advance.	
This	assignment	will	be	graded	on	clarity	of	writing	and	argument,	the	inclusion	of	
appropriate	points	in	your	plan,	and	in	the	type	and	range	of	material	in	your	
bibliography.	
Research	Paper	(20%)	
Each	student	must	submit	a	research	paper	at	the	beginning	of	class	on	November	21st.	
This	should	be	4-6	pages	in	length	(1.5	spacing	only,	Times	New	Roman,	12	point	font).	
Each	student	will	be	assigned	one	of	the	following	topics.	The	Chicago	Rules	of	Style	must	
be	followed.	
Please	note:	I	do	not	read	or	comment	upon	rough	drafts.	
○  Which	factors	led	to	the	development	of	the	first	cities	in	the	Near	East?	
○  Why	were	the	campaigns	of	Alexander	the	Great	so	successful?	
○  Which	factors	resulted	in	the	end	of	the	Roman	Empire?	
○  In	which	ways	did	the	Church	or	European	monarchies	reorganize	and	reform	during	
the	tenth	and	eleventh	centuries?	
○  Which	issues	and	events	eventually	lead	to	the	First	Crusade	(1095-1099)?	
○  Discuss	the	immediate	and	long-term	effects	of	the	Black	Death	(1347-1349).	
○  Compare	the	government	and	economies	of	two	European	states	at	the	end	of	the	
Middle	Ages.	
Papers	will	be	graded	on	quality	of	argument	and	analysis	(backed	up	by	appropriate	
evidence),	as	well	as	clarity	and	correctness	of	writing.	Students	will	lose	marks	for	poor	
grammar,	informal	writing,	and	careless	composition.	
	
Final	Exam	(20%)	
Students	will	be	required	to	complete	a	number	of	multiple-choice	questions	and	short	
essays	on	topics	covered	throughout	the	semester.	This	exam	will	be	discussed	in	full	in	the	
last	class	of	the	semester.	
	
Grading,	Extensions,	and	Late	Assignments	
	
○  You	must	complete	the	paper-prep	assignment,	research	paper,	and	the	final	exam	in	
order	to	pass	the	course.	If	you	do	not	complete	one	of	these	components,	you	will	
automatically	receive	an	‘F’	grade.	
○  Completed,	printed	papers	should	be	handed	to	me	at	 the	beginning	of	 class	on	the	
due	 date.	 Electronic	 copies	 of	 the	 same	 must	 be	 uploaded	 to	 Turnitin	 before	 the	
beginning	of	class	on	the	due	date.	
○  Late	papers	will	lose	5%	for	each	calendar	day	that	they	are	late,	beginning	15	
minutes	after	the	beginning	of	class	on	the	due	date.	
○  These	 penalties	will	 be	 applied	 based	on	when	 I	 receive	 the	 paper.	 (For	 example,	 if	 a	

paper	is	placed	into	my	mailbox	or	under	my	office	door	on	a	Friday,	and	I	do	not	
receive	it	until	the	following	Monday,	it	will	be	calculated	as	if	you	submitted	it	on	
the	Monday	(-20%).	

○  All	papers	slipped	under	my	office	door	or	put	in	my	mailbox	after	the	class	in	which	
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they	were	supposed	to	be	handed	it	will	be	considered	late.	
○  There	will	be	no	make-up	exams,	nor	will	I	authorize	extension	of	due	date	for	the	

paper,	unless	approved	by	me	and	arranged	in	advance.	
○  In	the	event	of	a	true	problem	or	emergency,	come	to	my	office	hour	or	send	me	an	
email.	I	may	also	be	reached	by	telephone	at	325-942-2202.	
○  Student	athletes	must	provide	me	with	a	signed	letter	and	schedule	from	the	
athletics	department	if	their	games	might	interfere	with	their	attendance	at	class	or	at	
quizzes,	or	with	the	completion	of	assignments.	This	must	be	handed	to	me	at	the	
beginning	of	the	semester	or	as	soon	as	the	schedule	is	finalized.	Failure	to	do	so	will	
be	reflected	in	students’	participation	grades.	
	
Academic	Integrity	
Plagiarism	is	a	form	of	academic	misconduct	that	is	defined	as	the	theft	of	ideas	or	
information	from	a	source	without	giving	proper	credit.	Plagiarism	is	a	serious	offense	that	
could	result	in	failure	of	the	course,	among	other	penalties.	Submit	only	original	work,	
complete	with	proper	citations.	There	is	no	excuse	for	plagiarism.	It	is	your	
responsibility	to	plan	your	semester	and	time	effectively	to	avoid	putting	yourself	in	
a	situation	where	you	might	turn	to	plagiarism.	A	digital	plagiarism	detection	program	
(such	as	Turnitin)	will	be	used	to	check	your	work.	

	
In	addition,	academic	misconduct	is	not	limited	to	plagiarism.	It	also	includes	forgery,	
cheating,	and	disruptive	or	disrespectful	behavior.	Although	discussing	your	work	with	
classmates	may	be	helpful,	you	must	also	be	aware	of	“unauthorized	collaboration”	as	a	
form	of	academic	misconduct.	
	
Academic	integrity	is	essential	to	the	discipline	of	history.	Historians	are	in	a	constant	
conversation	with	each	other,	building	upon	the	work	of	others,	while	contributing	their	
own	original	research.	Precise	and	rigorous	citation	of	documents	and	secondary	sources	
is	a	necessity	to	provide	a	road-map	for	future	historians.	Citing	sources	will	be	discussed	
in	class.	If	you	are	unsure	about	a	citation,	contact	me	with	your	question.	
	
Plagiarism	cases	will	result	in	0%	on	an	assignment	for	the	first	offense	and	a	failing	
grade	in	the	entire	class	for	all	subsequent	offenses,	including	those	committed	in	
other	classes	taken	with	the	same	professor.	
	
The	ASU	Student	Handbook	has	additional	information	relating	to	the	Honor	Code.	You	
can	find	a	copy	of	the	handbook	online	at	the	ASU	website	(under	“Current	Students”	
and	“University	Publications”)	or	at	the	Student	Life	Office	(located	in	the	University	
Center).	
You	may	view	the	university’s	honor	code	at	the	following	
website:	http://www.angelo.edu/forms/pdf/Honor_Code.pdf	
	
Special	Accommodations	
Students	with	disabilities	which	may	warrant	academic	accommodations	must	contact	the	

https://www.angelo.edu/current-students/student-handbook/


Page 8 of 12 

Proposed Core Addition: HIST 2311 

Student	Life	Office	(Room	112	University	Center;	325-942-2191	or	
Student.Life@angelo.edu)	in	order	to	request	such	accommodations	prior	to	any	
accommodations	being	implemented.	You	are	encouraged	to	make	this	request	within	the	
first	week	of	the	semester	so	that	appropriate	arrangements	can	be	made.	Unless	you	
arrange	these	accommodations,	I	cannot	make	any	special	accommodations,	including	
extensions	of	due	dates,	make-up	assignments,	or	extended	exam	periods.	

Religious	Holy	Days	
Students	who	intend	to	be	absent	from	class	to	observe	a	religious	holy	day	(as	defined	in	
ASU	OP	10.19)	must	tell	me	48	hours	prior	to	the	absence	and	make	up	any	scheduled	
assignments	within	an	appropriate	timeframe	that	I	determine.	While	the	absence	will	not	
be	penalized,	failure	to	complete	the	make-up	assignment	satisfactorily	and	within	the	
required	timeframe	will	result	in	penalties	consistent	with	other	absences	and	
assignments.	

University	Policies	
For	additional	general	university	policies,	consult	the	university	student	handbook.	Here	
is	a	handbook	link	for	you:	http://www.angelo.edu/student-handbook/	

Severe	Weather	or	Other	Emergencies	
If	class	is	cancelled	because	of	severe	weather	or	other	emergencies,	any	test,	quiz,	or	
assignment	due	that	day	will	move	to	the	next	day	of	class.	However,	always	double-
check	Blackboard	and	email	me	or	check	online	to	ensure	that	you	do	not	miss	any	
due	dates	or	quizzes.	

I	reserve	the	right	to	make	changes	to	the	syllabus,	course	requirements,	or	policies	at	
any	point	during	this	semester.	

Course	Schedule	

Additional	documents	may	be	added	to	the	schedule.	Readings	for	each	class	
must	be	completed	before	the	class	in	question.	This	schedule	is	subject	to	
change.	

https://www.angelo.edu/current-students/student-handbook/
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Quizzes	&	Exams	 Papers	Due	 Holidays	
	
	
Week	1	 Topics	&	Assignments	 Readings	
Tuesday	8/29/2017	 Introduction/	Geographical	&	

Topographical	 Introduction	
to	the	Pre-Modern	West	

No	readings	

Thursday	8/31/2017	 What	is	Civilization?	The	
Neolithic	Revolution	and	the	
First	Civilizations	

Backman,	pp.	3–16,	33–40	

Week	2	 	 	
Tuesday	9/5/2017	 Ancient	Empires	 Backman,	pp.	16–20,	33–40	
Thursday	9/7/2017	 Ancient	Egypt	 Backman,	pp.	20–30,	40–56	
Week	3	 	 	
Tuesday	9/12/2017	 The	Ancient	Mediterranean	

&	Archaic	Greece	
Backman,	pp.	97–109,	pp.	
110–125	

Thursday	9/14/2017	 Classical	Greece/	The	Persian	
&	Peloponnesian	Wars	

Backman,	pp.	125–128,	pp.	
131–147	

Week	4	 	 	
Tuesday	9/19/2017	 Quiz	1/	Alexander	the	Great	

&	the	Hellenistic	World	
Backman,	pp.	158–163	

Thursday	9/21/2017	 The	Rise	of	Rome/	The	
Roman	Empire	

Backman,	pp.	171–202	

Week	5	 	 	
Tuesday	9/26/2017	 Judaism	&	Christianity	 Backman,	pp.	205–225	

Optional:	Backman,	pp.	69–	
94	

Thursday	9/28/2017	 The	Late	Empire/	The	
Barbarians	and	their	
Successor	States	

Backman,	pp.	237–252,	pp.	
269–277	

Week	6	 	 	
Tuesday	10/3/2017	 The	Spread	of	Christianity,	

312–750/	Paper	Prep	Advice	
Backman,	pp.	275–280	

Thursday	10/5/2017	 Quiz	2/	The	Byzantine	
Empire	and	Sassanid	Persia	

Backman,	pp.	247–252	
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Week	7	 	 	
Tuesday	10/10/2017	 Paper	Prep	

Assignment	DUE	
TODAY	
The	Beginnings	of	Islam/	
The	Carolingians	

Backman,	pp.	253–268,	
pp.	284–296	

Thursday	10/12/2017	 The	Vikings/	Problems	of	
the	Ninth	&	Tenth	
Centuries	

Backman,	pp.	294–
296	Online:	The	
Worlds	of	Medieval	
Europe	Week	8	 	 	

Tuesday	10/17/2017	 Reform	&	Renewal	in	
Church	&	State	

Backman,	pp.	310–
313	Online:	The	
Worlds	of	Medieval	
Europe	Thursday	10/19/2017	 Feudalism	 Backman,	pp.	304–307	

Week	9	 	 	
Tuesday	10/24/2017	 The	Crusades	 Backman,	pp.	313–317	
Thursday	10/26/2017	 Quiz	3/	The	Twelfth-

Century	Renaissance	
Backman,	pp.	331–334	

Week	10	 	 	
Tuesday	10/31/2017	 Heresy	in	the	Twelfth	

and	Thirteenth	
Centuries	

Online:	The	Worlds	of	
Medieval	Europe	
Online:	The	Conversion	of	
Peter	Waldo	

Thursday	11/2/2017	 The	Economics	of	
Medieval	Europe	

Backman,	pp.	307–309,	337–	
338	

Week	11	 	 	
Tuesday	11/7/2017	 The	Mongols	in	Europe/	

Jews,	Muslims,	and	Pagans	
in	Medieval	Europe	

Backman,	pp.	352–360	

Thursday	11/9/2017	 Famine	&	Plague	/	
Paper	Advice	

Backman,	pp.	348–
352	Online:	The	
Worlds	of	Medieval	
Europe	Week	12	 	 	

Tuesday	11/14/2017	 War	&	Social	Unrest	 Backman,	pp.	342–348	
Thursday	11/16/2017	 Quiz	4/	Religion	in	

Later	Medieval	Europe	
Online:	The	Worlds	of	
Medieval	Europe	

Week	13	 	 	
Tuesday	11/21/2017	 Research	

Paper	DUE	
TODAY	
The	Renaissance	

Backman,	pp.	373–388	

Thursday	11/23/2017	 Thanksgiving	Break	 	
Week	14	 	 	
Tuesday	11/28/2017	 The	State	at	the	End	of	

the	Middle	Ages	
Backman,	pp.	340–342	

Thursday	11/30/2017	 The	Rise	of	the	Ottomans	 Backman,	pp.	364–368	
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Proposed Core Addition: HIST 2311 

 

Week	15	 	 	
Tuesday	12/5/2017	 Review	 No	reading	
Thursday	12/7/2017	 Study	Day	 No	classes	
Week	16	 	 	
TBC	 Final	Exam	 	
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aacu.org 
 

  
T
he V

A
L
U

E
 rubrics w

ere developed by team
s of faculty experts representing colleges and universities across the U

nited States through a process that exam
ined m

any existing cam
pus rubrics and related docum

ents for each learning 
outcom

e and incorporated additional feedback from
 faculty. T

he rubrics articulate fundam
ental criteria for each learning outcom

e, w
ith perform

ance descriptors dem
onstrating progressively m

ore sophisticated levels of attainm
ent. T

he 
rubrics are intended for institutional-level use in evaluating and discussing student learning, not for grading. T

he core expectations articulated in all 15 of the V
A

L
U

E
 rubrics can and should be translated into the language of individual 

cam
puses, disciplines, and even courses.  T

he utility of the V
A

L
U

E
 rubrics is to position learning at all undergraduate levels w

ithin a basic fram
ew

ork of expectations such that evidence of learning can by shared nationally through a com
m

on 
dialog and understanding of student success. 
 

D
efinition 

 
C
ivic engagem

ent is "w
orking to m

ake a difference in the civic life of our com
m

unities and developing the com
bination of know

ledge, skills, values and m
otivation to m

ake that difference. It m
eans prom

oting the quality of life in a 
com

m
unity, through both political and non-political processes."  (E

xcerpted from
 Civic Responsibility and H

igher E
ducation, edited by T

hom
as E

hrlich, published by O
ryx P

ress, 2000, P
reface, page vi.) In addition, civic engagem

ent encom
passes 

actions w
herein individuals participate in activities of personal and public concern that are both individually life enriching and socially beneficial to the com

m
unity. 

 
Fram

ing Language 
 

P
reparing graduates for their public lives as citizens, m

em
bers of com

m
unities, and professionals in society has historically been a responsibility of higher education. Y

et the outcom
e of a civic-m

inded graduate is a com
plex concept. 

C
ivic learning outcom

es are fram
ed by personal identity and com

m
itm

ents, disciplinary fram
ew

orks and traditions, pre-professional norm
s and practice, and the m

ission and values of colleges and universities. T
his rubric is designed to m

ake 
the civic learning outcom

es m
ore explicit. C

ivic engagem
ent can take m

any form
s, from

 individual volunteerism
 to organizational involvem

ent to electoral participation. For students this could include com
m

unity-based learning through 
service-learning classes, com

m
unity-based research, or service w

ithin the com
m

unity.  M
ultiple types of w

ork sam
ples or collections of w

ork m
ay be utilized to assess this, such as: 


 

T
he student creates and m

anages a service program
 that engages others (such as youth or m

em
bers of a neighborhood) in learning about and taking action on an issue they care about. In the process, the student also teaches and 

m
odels processes that engage others in deliberative dem

ocracy, in having a voice, participating in dem
ocratic processes, and taking specific actions to affect an issue. 


 

T
he student researches, organizes, and carries out a deliberative dem

ocracy forum
 on a particular issue, one that includes m

ultiple perspectives on that issue and how
 best to m

ake positive change through various courses of public 
action. A

s a result, other students, faculty, and com
m

unity m
em

bers are engaged to take action on an issue. 


 
T
he student w

orks on and takes a leadership role in a com
plex cam

paign to bring about tangible changes in the public’s aw
areness or education on a particular issue, or even a change in public policy. T

hrough this process, the student 
dem

onstrates m
ultiple types of civic action and skills. 


 

T
he student integrates their academ

ic w
ork w

ith com
m

unity engagem
ent, producing a tangible product (piece of legislation or policy, a business, building or civic infrastructure, w

ater quality or scientific assessm
ent, needs survey, 

research paper, service program
, or organization) that has engaged com

m
unity constituents and responded to com

m
unity needs and assets through the process. 

 
In addition, the nature of this w

ork lends itself to opening up the review
 process to include com

m
unity constituents that m

ay be a part of the w
ork, such as team

m
ates, colleagues, com

m
unity/agency m

em
bers, and those served or 

collaborating in the process. 
 

G
lossary 

T
h

e d
efin

itio
n

s th
a

t fo
llo

w
 w

ere d
evelo

p
ed

 to
 cla

rify term
s a

n
d

 co
n

cep
ts u

sed
 in

 th
is ru

bric o
n

ly. 
• 

C
ivic identity: W

hen one sees her or him
self as an active participant in society w

ith a strong com
m

itm
ent and responsibility to w

ork w
ith others tow

ards public purposes. 
• 

Service-learning class: A
 course-based educational experience in w

hich students participate in an organized service activity and reflect on the experience in such a w
ay as to gain further understanding of course content, a broader 

appreciation of the discipline, and an enhanced sense of personal values and civic responsibility. 
• 

C
om

m
unication skills: L

istening, deliberation, negotiation, consensus building, and productive use of conflict. 
• 

C
ivic life:  T

he public life of the citizen concerned w
ith the affairs of the com

m
unity and nation as contrasted w

ith private or personal life, w
hich is devoted to the pursuit of private and personal interests. 

• 
Politics: A

 process by w
hich a group of people, w

hose opinions or interests m
ight be divergent, reach collective decisions that are generally regarded as binding on the group and enforced as com

m
on policy. Political life enables 

people to accom
plish goals they could not realize as individuals. Politics necessarily arises w

henever groups of people live together, since they m
ust alw

ays reach collective decisions of one kind or another. 
• 

G
overnm

ent: "T
he form

al institutions of a society w
ith the authority to m

ake and im
plem

ent binding decisions about such m
atters as the distribution of resources, allocation of benefits and burdens, and the m

anagem
ent of 

conflicts." (R
etrieved from

 the C
enter for C

ivic E
ngagem

ent W
eb site, M

ay 5, 2009.) 
• 

C
ivic/com

m
unity contexts: O

rganizations, m
ovem

ents, cam
paigns, a place or locus w

here people and/or living creatures inhabit, w
hich m

ay be defined by a locality (school, national park, non-profit organization, tow
n, state, nation) 

or defined by shared identity (i.e., A
frican-A

m
ericans, N

orth C
arolinians, A

m
ericans, the R

epublican or D
em

ocratic Party, refugees, etc.). In addition, contexts for civic engagem
ent m

ay be defined by a variety of approaches intended to 
benefit a person, group, or com

m
unity, including com

m
unity service or volunteer w

ork, academ
ic w

ork.
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D

efinition 
 

C
ivic engagem

ent is "w
orking to m

ake a difference in the civic life of our com
m

unities and developing the com
bination of know

ledge, skills, values, and m
otivation to m

ake that difference. It m
eans prom

oting the quality of life in a 
com

m
unity, through both political and non-political processes."  (E

xcerpted from
 Civic Responsibility and H

igher E
ducation, edited by T

hom
as E

hrlich, published by O
ryx P

ress, 2000, P
reface, page vi.) In addition, civic engagem

ent encom
passes 

actions w
herein individuals participate in activities of personal and public concern that are both individually life enriching and socially beneficial to the com

m
unity. 

 
Evaluators are encouraged to assign a zero to any w

ork sam
ple or collection of work that does not m

eet benchm
ark (cell one) level perform

ance. 
 

 
C

apstone 
4 

M
ilestones 

3 
 

 
 

2 
B

enchm
ark 

1 

D
iversity of C

om
m

unities and C
ultures 

D
em

onstrates evidence of adjustm
ent in ow

n 
attitudes and beliefs because of w

orking 
w

ithin and learning from
 diversity of 

com
m

unities and cultures. P
rom

otes others' 
engagem

ent w
ith diversity. 

R
eflects on how

 ow
n attitudes and beliefs are 

different from
 those of other cultures and 

com
m

unities. E
xhibits curiosity about w

hat 
can be learned from

 diversity of com
m

unities 
and cultures. 

H
as aw

areness that ow
n attitudes and beliefs 

are different from
 those of other cultures and 

com
m

unities. E
xhibits little curiosity about 

w
hat can be learned from

 diversity of 
com

m
unities and cultures. 

E
xpresses attitudes and beliefs as an 

individual, from
 a one-sided view

.  Is 
indifferent or resistant to w

hat can be learned 
from

 diversity of com
m

unities and cultures. 

A
nalysis of K

now
ledge  

C
onnects and extends know

ledge (facts, 
theories, etc.) from

 one's ow
n academ

ic 
study/field/discipline to civic engagem

ent and 
to one's ow

n  participation in civic life, 
politics, and governm

ent. 

A
nalyzes know

ledge (facts, theories, etc.) from
 

one's ow
n academ

ic study/field/discipline 
m

aking relevant connections to civic 
engagem

ent and to one's ow
n participation in 

civic life, politics, and governm
ent. 

B
egins to connect know

ledge (facts, theories, 
etc.) from

 one's ow
n academ

ic 
study/field/discipline to civic engagem

ent and 
to tone's ow

n participation in civic life, 
politics, and governm

ent. 

B
egins to identify know

ledge (facts, theories, 
etc.) from

 one's ow
n academ

ic 
study/field/discipline that is relevant to civic 
engagem

ent and to one's ow
n participation in 

civic life, politics, and governm
ent. 

C
ivic Identity and C

om
m

itm
ent 

P
rovides evidence of experience in civic-

engagem
ent activities and describes w

hat 
she/he has learned about her or him

self as it 
relates to a reinforced and clarified sense of 
civic identity and continued com

m
itm

ent to 
public action. 

P
rovides evidence of experience in civic-

engagem
ent activities and describes w

hat 
she/he has learned about her or him

self as it 
relates to a grow

ing sense of civic identity and 
com

m
itm

ent. 

E
vidence suggests involvem

ent in civic-
engagem

ent activities is generated from
 

expectations or course requirem
ents rather 

than from
 a sense of civic identity.  

P
rovides little evidence of her/his experience 

in civic-engagem
ent activities and does not 

connect experiences to civic identity. 

C
ivic C

om
m

unication 
T
ailors com

m
unication strategies to effectively 

express, listen, and adapt to others to establish 
relationships to further civic action 

E
ffectively com

m
unicates in civic context, 

show
ing ability to do all of the follow

ing:  
express, listen, and adapt ideas and m

essages 
based on others' perspectives. 

C
om

m
unicates in civic context, show

ing 
ability to do m

ore than one of the follow
ing:  

express, listen, and adapt ideas and m
essages 

based on others' perspectives. 

C
om

m
unicates in civic context, show

ing 
ability to do one of the follow

ing:  express, 
listen, and adapt ideas and m

essages based on 
others' perspectives. 

C
ivic A

ction and R
eflection 

D
em

onstrates independent experience and 
shows initiative in team leadership of com

plex or 
m

ultiple civic engagem
ent activities, 

accom
panied by reflective insights or analysis 

about the aim
s and accom

plishm
ents of one’s 

actions. 

D
em

onstrates independent experience and 
team leadership of civic action, w

ith reflective 
insights or analysis about the aim

s and 
accom

plishm
ents of one’s actions. 

H
as clearly participated in civically focused 

actions and begins to reflect or describe how
 

these actions m
ay benefit individual(s) or 

com
m

unities. 

H
as experimented w

ith som
e civic activities but 

show
s little internalized understanding of their 

aim
s or effects and little com

m
itm

ent to future 
action. 

C
ivic C

ontexts/Structures 
D

em
onstrates ability and com

m
itm

ent to 
collaboratively work across and within com

m
unity 

contexts and structures to achieve a civic aim
. 

D
em

onstrates ability and com
m

itm
ent to w

ork 
actively within com

m
unity contexts and 

structures to achieve a civic aim
. 

D
em

onstrates experience identifying 
intentional w

ays to participate in civic contexts 
and structures. 

E
xperim

ents w
ith civic contexts and 

structures, tries out a few to see what fits. 
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T
he V

A
L
U

E
 rubrics w

ere developed by team
s of faculty experts representing colleges and universities across the U

nited States through a process that exam
ined m

any existing cam
pus rubrics 

and related docum
ents for each learning outcom

e and incorporated additional feedback from
 faculty. T

he rubrics articulate fundam
ental criteria for each learning outcom

e, w
ith perform

ance descriptors 
dem

onstrating progressively m
ore sophisticated levels of attainm

ent. T
he rubrics are intended for institutional-level use in evaluating and discussing student learning, not for grading. T

he core 
expectations articulated in all 15 of the V

A
L
U

E
 rubrics can and should be translated into the language of individual cam

puses, disciplines, and even courses.  T
he utility of the V

A
L
U

E
 rubrics is to 

position learning at all undergraduate levels w
ithin a basic fram

ew
ork of expectations such that evidence of learning can by shared nationally through a com

m
on dialog and understanding of student 

success. 
 

D
efinition 

 
C
ritical thinking is a habit of m

ind characterized by the com
prehensive exploration of issues, ideas, artifacts, and events before accepting or form

ulating an opinion or conclusion. 
 

Fram
ing L

anguage 
 

T
his rubric is designed to be transdisciplinary, reflecting the recognition that success in all disciplines requires habits of inquiry and analysis that share com

m
on attributes.  F

urther, research 
suggests that successful critical thinkers from

 all disciplines increasingly need to be able to apply those habits in various and changing situations encountered in all w
alks of life. 

 
T
his rubric is designed for use w

ith m
any different types of assignm

ents and the suggestions here are not an exhaustive list of possibilities. C
ritical thinking can be dem

onstrated in assignm
ents 

that require students to com
plete analyses of text, data, or issues. A

ssignm
ents that cut across presentation m

ode m
ight be especially useful in som

e fields. If insight into the process com
ponents of 

critical thinking (e.g., how
 inform

ation sources w
ere evaluated regardless of w

hether they w
ere included in the product) is im

portant, assignm
ents focused on student reflection m

ight be especially 
illum

inating.  
 

G
lossary 

The definitions that follow were developed to clarify terms and concepts used in this rubric only. 
• 

A
m

biguity:  Inform
ation that m

ay be interpreted in m
ore than one w

ay. 
• 

A
ssum

ptions:  Ideas, conditions, or beliefs (often im
plicit or unstated) that are "taken for granted or accepted as true w

ithout proof." (quoted from
 

w
w

w
.dictionary.reference.com

/brow
se/assum

ptions) 
• 

C
ontext:  T

he historical, ethical. political, cultural, environm
ental, or circum

stantial settings or conditions that influence and com
plicate the consideration of any issues, ideas, artifacts, and 

events. 
• 

L
iteral m

eaning:  Interpretation of inform
ation exactly as stated.  For exam

ple, "she w
as green w

ith envy" w
ould be interpreted to m

ean that her skin w
as green. 

• 
M

etaphor:  Inform
ation that is (intended to be) interpreted in a non-literal w

ay.  For exam
ple, "she w

as green w
ith envy" is intended to convey an intensity of em

otion, not a skin color. 
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D

efinition 
 

C
ritical thinking is a habit of m

ind characterized by the com
prehensive exploration of issues, ideas, artifacts, and events before accepting or form

ulating an opinion or conclusion. 
 

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance. 
 

 
C

apstone 

4 

M
ilestones 

3 
 

 
 

2 

B
enchm

ark 

1 

E
xplanation of issues 

Issue/problem
 to be considered critically is 

stated clearly and described 
com

prehensively, delivering all relevant 
inform

ation necessary for full 
understanding. 

Issue/problem
 to be considered critically is 

stated, described, and clarified so that 
understanding is not seriously im

peded by 
om

issions. 

Issue/problem
 to be considered critically is 

stated but description leaves som
e term

s 
undefined, am

biguities unexplored, 
boundaries undeterm

ined, and/or 
backgrounds unknow

n. 

Issue/problem
 to be considered critically is 

stated w
ithout clarification or description. 

E
vidence 

Selecting and using information to investigate a 
point of view or conclusion 

Inform
ation is taken from

 source(s) w
ith 

enough interpretation/evaluation to develop 
a com

prehensive analysis or synthesis.   
V

iew
points of experts are questioned 

thoroughly. 

Inform
ation is taken from

 source(s) w
ith 

enough interpretation/evaluation to develop 
a coherent analysis or synthesis. 
V

iew
points of experts are subject to 

questioning. 

Inform
ation is taken from

 source(s) w
ith 

som
e interpretation/evaluation, but not 

enough to develop a coherent analysis or 
synthesis. 
V

iew
points of experts are taken as m

ostly 
fact, w

ith little questioning. 

Inform
ation is taken from

 source(s) w
ithout 

any interpretation/evaluation. 
V

iew
points of experts are taken as fact, 

w
ithout question. 

Influence of context and assum
ptions 

T
horoughly (system

atically and 
m

ethodically) analyzes ow
n and others' 

assum
ptions and carefully evaluates the 

relevance of contexts w
hen presenting a 

position. 

Identifies ow
n and others' assum

ptions and 
several relevant contexts w

hen presenting a 
position. 

Q
uestions som

e assum
ptions.  Identifies 

several relevant contexts w
hen presenting a 

position. M
ay be m

ore aw
are of others' 

assum
ptions than one's ow

n (or vice versa). 

Show
s an em

erging aw
areness of present 

assum
ptions (som

etim
es labels assertions as 

assum
ptions). 

B
egins to identify som

e contexts w
hen 

presenting a position. 

Student's position (perspective, 
thesis/hypothesis) 

Specific position (perspective, 
thesis/hypothesis) is im

aginative, taking into 
account the com

plexities of an issue. 
L
im

its of position (perspective, 
thesis/hypothesis) are acknow

ledged. 
O

thers' points of view
 are synthesized 

w
ithin position (perspective, 

thesis/hypothesis). 

Specific position (perspective, 
thesis/hypothesis) takes into account the 
com

plexities of an issue. 
O

thers' points of view
 are acknow

ledged 
w

ithin position (perspective, 
thesis/hypothesis). 

Specific position (perspective, 
thesis/hypothesis) acknow

ledges different 
sides of an issue. 

Specific position (perspective, 
thesis/hypothesis) is stated, but is sim

plistic 
and obvious. 

C
onclusions and related outcom

es 
(im

plications and consequences) 
C
onclusions and related outcom

es 
(consequences and im

plications) are logical 
and reflect student’s inform

ed evaluation 
and ability to place evidence and 
perspectives discussed in priority order. 

C
onclusion is logically tied to a range of 

inform
ation, including opposing view

points; 
related outcom

es (consequences and 
im

plications) are identified clearly. 

C
onclusion is logically tied to inform

ation 
(because inform

ation is chosen to fit the 
desired conclusion); som

e related outcom
es 

(consequences and im
plications) are 

identified clearly. 

C
onclusion is inconsistently tied to som

e of 
the inform

ation discussed; related outcom
es 

(consequences and im
plications) are 

oversim
plified. 
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T
he V

A
L
U

E
 rubrics w

ere developed by team
s of faculty experts representing colleges and universities across the U

nited States through a process that exam
ined m

any existing cam
pus rubrics and related 

docum
ents for each learning outcom

e and incorporated additional feedback from
 faculty. T

he rubrics articulate fundam
ental criteria for each learning outcom

e, w
ith perform

ance descriptors dem
onstrating 

progressively m
ore sophisticated levels of attainm

ent. T
he rubrics are intended for institutional-level use in evaluating and discussing student learning, not for grading. T

he core expectations articulated in all 15 
of the V

A
L
U

E
 rubrics can and should be translated into the language of individual cam

puses, disciplines, and even courses.  T
he utility of the V

A
L
U

E
 rubrics is to position learning at all undergraduate levels 

w
ithin a basic fram

ew
ork of expectations such that evidence of learning can by shared nationally through a com

m
on dialog and understanding of student success. 

 
D

efinition 
 

Intercultural K
now

ledge and C
om

petence is "a set of cognitive, affective, and behavioral skills and characteristics that support effective and appropriate interaction in a variety of cultural contexts.”  
(B

ennett, J. M
. 2008. T

ransform
ative training: D

esigning program
s for culture learning. In Contemporary leadership and intercultural competence: U

nderstanding and utilizing cultural diversity to build successful organizations, ed. 
M

. A
. M

oodian, 95-110. T
housand O

aks, C
A

: Sage.) 
 

Fram
ing Language 

 
T
he call to integrate intercultural know

ledge and com
petence into the heart of education is an im

perative born of seeing ourselves as m
em

bers of a w
orld com

m
unity, know

ing that w
e share the future 

w
ith others. B

eyond m
ere exposure to culturally different others, the cam

pus com
m

unity requires the capacity to:  m
eaningfully engage those others, place social justice in historical and political context, and put 

culture at the core of transform
ative learning. T

he intercultural know
ledge and com

petence rubric suggests a system
atic w

ay to m
easure our capacity to identify our ow

n cultural patterns, com
pare and contrast 

them
 w

ith others, and adapt em
pathically and flexibly to unfam

iliar w
ays of being. 

 
T
he levels of this rubric are inform

ed in part by M
. B

ennett's D
evelopm

ental M
odel of Intercultural Sensitivity (B

ennett, M
.J. 1993. Tow

ards ethnorelativism
: A

 developm
ental m

odel of intercultural 
sensitity. In E

ducation for the intercultural experience, ed. R
. M

. Paige, 22-71. Y
arm

outh, M
E

: Intercultural P
ress).  In addition, the criteria in this rubric are inform

ed in part by D
.K

. D
eardorff's intercultural 

fram
ew

ork w
hich is the first research-based consensus m

odel of intercultural com
petence (D

eardorff, D
.K

. 2006. T
he identification and assessm

ent of intercultural com
petence as a student outcom

e of 
internationalization. Journal of Studies in International E

ducation 10(3): 241-266).  It is also im
portant to understand that intercultural know

ledge and com
petence is m

ore com
plex than w

hat is reflected in this 
rubric.  T

his rubric identifies six of the key com
ponents of intercultural know

ledge and com
petence, but there are other com

ponents as identified in the D
eardorff m

odel and in other research. 
 

G
lossary 

The definitions that follow were developed to clarify terms and concepts used in this rubric only. 
• 

C
ulture:  A

ll know
ledge and values shared by a group. 

• 
C
ultural rules and biases:  B

oundaries w
ithin w

hich an individual operates in order to feel a sense of belonging to a society or group, based on the values shared by that society or group. 
• 

E
m

pathy:  "E
m

pathy is the im
aginary participation in another person’s experience, including em

otional and intellectual dim
ensions, by im

agining his or her perspective (not by assum
ing the person’s 

position)".  B
ennett, J.  1998.  T

ransition shock:  P
utting culture shock in perspective.  In Basic concepts of intercultural communication, ed. M

. B
ennett, 215-224. Y

arm
outh, M

E
: Intercultural P

ress. 
• 

Intercultural experience:  T
he experience of an interaction w

ith an individual or groups of people w
hose culture is different from

 your ow
n. 

• 
Intercultural/cultural differences:  T

he differences in rules, behaviors, com
m

unication and biases, based on cultural values that are different from
 one's ow

n culture. 
• 

Suspends judgm
ent in valuing their interactions w

ith culturally different others:  Postpones assessm
ent or evaluation (positive or negative) of interactions w

ith people culturally different from
 one self. 

D
isconnecting from

 the process of autom
atic judgm

ent and taking tim
e to reflect on possibly m

ultiple m
eanings. 

• 
W

orldview
:  W

orldview
 is the cognitive and affective lens through w

hich people construe their experiences and m
ake sense of the w

orld around them
.
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D
efinition 

Intercultural K
now

ledge and C
om

petence is "a set of cognitive, affective, and behavioral skills and characteristics that support effective and appropriate interaction in a variety of cultural contexts.”  (B
ennett, J. M

. 2008. T
ransform

ative training: D
esigning 

program
s for culture learning. In Contemporary leadership and intercultural competence: U

nderstanding and utilizing cultural diversity to build successful organizations, ed. M
. A

. M
oodian, 95-110. T

housand O
aks, C

A
: Sage.) 

E
valuators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance. 

C
apstone 

4 
M

ilestones 
3 

2 
B

enchm
ark 

1 

K
now

ledge 
Cultural self- awareness 

A
rticulates insights into ow

n cultural rules and 
biases (e.g. seeking com

plexity; aw
are of how

 
her/his experiences have shaped these rules, and 
how

 to recognize and respond to cultural biases, 
resulting in a shift in self-description.) 

R
ecognizes new

 perspectives about  ow
n cultural 

rules and biases (e.g. not looking for sam
eness; 

com
fortable w

ith the com
plexities that new

 
perspectives offer.) 

Identifies ow
n cultural rules and biases (e.g. w

ith a 
strong preference for those rules shared w

ith ow
n 

cultural group and seeks the sam
e in others.) 

Show
s m

inim
al aw

areness of ow
n cultural rules and 

biases (even those shared w
ith ow

n cultural 
group(s)) (e.g. uncom

fortable w
ith identifying 

possible cultural differences w
ith others.) 

K
now

ledge 
Knowledge of cultural worldview frameworks 

D
em

onstrates sophisticated understanding of the 
com

plexity of elem
ents im

portant to m
em

bers of 
another culture in relation to its history, values, 
politics, com

m
unication styles, econom

y, or beliefs 
and practices. 

D
em

onstrates adequate understanding of the 
com

plexity of elem
ents im

portant to m
em

bers of 
another culture in relation to its history, values, 
politics, com

m
unication styles, econom

y, or beliefs 
and practices. 

D
em

onstrates partial understanding of the 
com

plexity of elem
ents im

portant to m
em

bers of 
another culture in relation to its history, values, 
politics, com

m
unication styles, econom

y, or beliefs 
and practices. 

D
em

onstrates surface understanding of the 
com

plexity of elem
ents im

portant to m
em

bers of 
another culture in relation to its history, values, 
politics, com

m
unication styles, econom

y, or beliefs 
and practices. 

Skills 
E

mpathy 
Interprets intercultural experience from

 the 
perspectives of ow

n and m
ore than one w

orldview
 

and dem
onstrates ability to act in a supportive 

m
anner that recognizes the feelings of another 

cultural group. 

R
ecognizes intellectual and em

otional dim
ensions 

of m
ore than one w

orldview
 and som

etim
es uses 

m
ore than one w

orldview
 in interactions. 

Identifies com
ponents of other cultural 

perspectives but responds in all situations w
ith ow

n 
w

orldview
. 

V
iew

s the experience of others but does so through 
ow

n cultural w
orldview

. 

Skills 
V

erbal and nonverbal communication 
A

rticulates a com
plex understanding of cultural 

differences in verbal and nonverbal com
m

unication 
(e.g., dem

onstrates understanding of the degree to 
w

hich people use physical contact w
hile 

com
m

unicating in different cultures or use 
direct/indirect and explicit/im

plicit m
eanings) and 

is able to skillfully negotiate a shared understanding 
based on those differences. 

R
ecognizes and participates in cultural differences 

in verbal and nonverbal com
m

unication and begins 
to negotiate a shared understanding based on those 
differences. 

Identifies som
e cultural differences in verbal and 

nonverbal com
m

unication and is aw
are that 

m
isunderstandings can occur based on those 

differences but is still unable to negotiate a shared 
understanding. 

H
as a m

inim
al level of understanding of cultural 

differences in verbal and nonverbal com
m

unication; 
is unable to negotiate a shared understanding. 

A
ttitudes 

Curiosity 
A

sks com
plex questions about other cultures, seeks 

out and articulates answ
ers to these questions that 

reflect m
ultiple cultural perspectives. 

A
sks deeper questions about other cultures and 

seeks out answ
ers to these questions. 

A
sks sim

ple or surface questions about other 
cultures. 

States m
inim

al interest in learning m
ore about other 

cultures. 

A
ttitudes 

O
penness 

Initiates and develops interactions w
ith culturally 

different others.  Suspends judgm
ent in valuing 

her/his interactions w
ith culturally different others. 

B
egins to initiate and develop interactions w

ith 
culturally different others.  B

egins to suspend 
judgm

ent in valuing her/his interactions w
ith 

culturally different others. 

E
xpresses openness to m

ost, if not all, interactions 
w

ith culturally different others.  H
as difficulty 

suspending any judgm
ent in her/his interactions 

w
ith culturally different others, and is aw

are of ow
n 

judgm
ent and expresses a w

illingness to change. 

R
eceptive to interacting w

ith culturally different 
others.   H

as difficulty suspending any judgm
ent in 

her/his interactions w
ith culturally different others, 

but is unaw
are of ow

n judgm
ent. 
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T
he V

A
L
U

E
 rubrics w

ere developed by team
s of faculty experts representing colleges and universities across the U

nited States through a process that exam
ined m

any existing cam
pus rubrics 

and related docum
ents for each learning outcom

e and incorporated additional feedback from
 faculty. T

he rubrics articulate fundam
ental criteria for each learning outcom

e, w
ith perform

ance descriptors 
dem

onstrating progressively m
ore sophisticated levels of attainm

ent. T
he rubrics are intended for institutional-level use in evaluating and discussing student learning, not for grading. T

he core 
expectations articulated in all 15 of the V

A
L
U

E
 rubrics can and should be translated into the language of individual cam

puses, disciplines, and even courses.  T
he utility of the V

A
L
U

E
 rubrics is to 

position learning at all undergraduate levels w
ithin a basic fram

ew
ork of expectations such that evidence of learning can by shared nationally through a com

m
on dialog and understanding of student 

success. 
  

The type of oral communication most likely to be included in a collection of student work is an oral presentation and therefore is the focus for the application of this rubric. 
 

D
efinition 

 
O

ral com
m

unication is a prepared, purposeful presentation designed to increase know
ledge, to foster understanding, or to prom

ote change in the listeners' attitudes, values, beliefs, or behaviors. 
 

Fram
ing L

anguage 
 

O
ral com

m
unication takes m

any form
s.  T

his rubric is specifically designed to evaluate oral presentations of a single speaker at a tim
e and is best applied to live or video-recorded presentations.  

For panel presentations or group presentations, it is recom
m

ended that each speaker be evaluated separately.  T
his rubric best applies to presentations of sufficient length such that a central m

essage is 
conveyed, supported by one or m

ore form
s of supporting m

aterials and includes a purposeful organization. A
n oral answ

er to a single question not designed to be structured into a presentation does 
not readily apply to this rubric. 
 

G
lossary 

The definitions that follow were developed to clarify terms and concepts used in this rubric only. 
• 

C
entral m

essage:  T
he m

ain point/thesis/"bottom
 line"/"take-aw

ay" of a presentation.  A
 clear central m

essage is easy to identify; a com
pelling central m

essage is also vivid and m
em

orable. 
• 

D
elivery techniques:  Posture, gestures, eye contact, and use of the voice.  D

elivery techniques enhance the effectiveness of the presentation w
hen the speaker stands and m

oves w
ith authority, 

looks m
ore often at the audience than at his/her speaking m

aterials/notes, uses the voice expressively, and uses few
 vocal fillers ("um

," "uh," "like," "you know
," etc.). 

• 
L
anguage:  V

ocabulary, term
inology, and sentence structure. L

anguage that supports the effectiveness of a presentation is appropriate to the topic and audience, gram
m

atical, clear, and free from
 

bias. L
anguage that enhances the effectiveness of a presentation is also vivid, im

aginative, and expressive. 
• 

O
rganization:  T

he grouping and sequencing of ideas and supporting m
aterial in a presentation. A

n organizational pattern that supports the effectiveness of a presentation typically includes an 
introduction, one or m

ore identifiable sections in the body of the speech, and a conclusion. A
n organizational pattern that enhances the effectiveness of the presentation reflects a purposeful 

choice am
ong possible alternatives, such as a chronological pattern, a problem

-solution pattern, an analysis-of-parts pattern, etc., that m
akes the content of the presentation easier to follow

 and 
m

ore likely to accom
plish its purpose. 

• 
Supporting m

aterial:  E
xplanations, exam

ples, illustrations, statistics, analogies, quotations from
 relevant authorities, and other kinds of inform

ation or analysis that supports the principal ideas 
of the presentation.  Supporting m

aterial is generally credible w
hen it is relevant and derived from

 reliable and appropriate sources.  Supporting m
aterial is highly credible w

hen it is also vivid and 
varied across the types listed above (e.g., a m

ix of exam
ples, statistics, and references to authorities).  Supporting m

aterial m
ay also serve the purpose of establishing the speakers credibility.  For 

exam
ple, in presenting a creative w

ork such as a dram
atic reading of Shakespeare, supporting evidence m

ay not advance the ideas of Shakespeare, but rather serve to establish the speaker as a 
credible Shakespearean actor.
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D

efinition 
 

O
ral com

m
unication is a prepared, purposeful presentation designed to increase know

ledge, to foster understanding, or to prom
ote change in the listeners' attitudes, values, beliefs, or behaviors. 

 
E

valuators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance. 
 

 
C

apstone 
4 

M
ilestones 

3 
 

 
 

 
2 

B
enchm

ark 
1 

O
rganization 

O
rganizational pattern (specific 

introduction and conclusion, sequenced 
m

aterial w
ithin the body, and transitions) 

is clearly and consistently observable and 
is skillful and m

akes the content of the 
presentation cohesive. 

O
rganizational pattern (specific 

introduction and conclusion, sequenced 
m

aterial w
ithin the body, and transitions) 

is clearly and consistently observable 
w

ithin the presentation. 

O
rganizational pattern (specific 

introduction and conclusion, sequenced 
m

aterial w
ithin the body, and transitions) 

is interm
ittently observable w

ithin the 
presentation. 

O
rganizational pattern (specific 

introduction and conclusion, sequenced 
m

aterial w
ithin the body, and transitions) 

is not observable w
ithin the presentation. 

Language 
L
anguage choices are im

aginative, 
m

em
orable, and com

pelling, and enhance 
the effectiveness of the presentation. 
L
anguage in presentation is appropriate to 

audience. 

L
anguage choices are thoughtful and 

generally support the effectiveness of the 
presentation. L

anguage in presentation is 
appropriate to audience. 

L
anguage choices are m

undane and 
com

m
onplace and partially support the 

effectiveness of the presentation. 
L
anguage in presentation is appropriate to 

audience. 

L
anguage choices are unclear and 

m
inim

ally support the effectiveness of the 
presentation. L

anguage in presentation is 
not appropriate to audience. 

D
elivery 

D
elivery techniques (posture, gesture, eye 

contact, and vocal expressiveness) m
ake 

the presentation com
pelling, and speaker 

appears polished and confident. 

D
elivery techniques (posture, gesture, eye 

contact, and vocal expressiveness) m
ake 

the presentation interesting, and speaker 
appears com

fortable. 

D
elivery techniques (posture, gesture, eye 

contact, and vocal expressiveness) m
ake 

the presentation understandable, and 
speaker appears tentative. 

D
elivery techniques (posture, gesture, eye 

contact, and vocal expressiveness) detract 
from

 the understandability of the 
presentation, and speaker appears 
uncom

fortable. 

Supporting M
aterial 

A
 variety of types of supporting m

aterials 
(explanations, exam

ples, illustrations, 
statistics, analogies, quotations from

 
relevant authorities) m

ake appropriate 
reference to inform

ation or analysis that 
significantly supports the presentation or 
establishes the presenter's 
credibility/authority on the topic. 

Supporting m
aterials (explanations, 

exam
ples, illustrations, statistics, analogies, 

quotations from
 relevant authorities) m

ake 
appropriate reference to inform

ation or 
analysis that generally supports the 
presentation or establishes the presenter's 
credibility/authority on the topic. 

Supporting m
aterials (explanations, 

exam
ples, illustrations, statistics, analogies, 

quotations from
 relevant authorities) m

ake 
appropriate reference to inform

ation or 
analysis that partially supports the 
presentation or establishes the presenter's 
credibility/authority on the topic. 

Insufficient supporting m
aterials 

(explanations, exam
ples, illustrations, 

statistics, analogies, quotations from
 

relevant authorities) m
ake reference to 

inform
ation or analysis that m

inim
ally 

supports the presentation or establishes 
the presenter's credibility/authority on the 
topic. 

C
entral M

essage 
C
entral m

essage is com
pelling (precisely 

stated, appropriately repeated, m
em

orable, 
and strongly supported.)  

C
entral m

essage is clear and consistent 
w

ith the supporting m
aterial. 

C
entral m

essage is basically 
understandable but is not often repeated 
and is not m

em
orable. 

C
entral m

essage can be deduced, but is 
not explicitly stated in the presentation. 
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T
he V

A
L
U

E
 rubrics w

ere developed by team
s of faculty experts representing colleges and universities across the U

nited States through a process that exam
ined m

any existing cam
pus rubrics and related docum

ents for each learning 
outcom

e and incorporated additional feedback from
 faculty. T

he rubrics articulate fundam
ental criteria for each learning outcom

e, w
ith perform

ance descriptors dem
onstrating progressively m

ore sophisticated levels of attainm
ent. T

he 
rubrics are intended for institutional-level use in evaluating and discussing student learning, not for grading. T

he core expectations articulated in all 15 of the V
A

L
U

E
 rubrics can and should be translated into the language of individual 

cam
puses, disciplines, and even courses.  T

he utility of the V
A

L
U

E
 rubrics is to position learning at all undergraduate levels w

ithin a basic fram
ew

ork of expectations such that evidence of learning can by shared nationally through a com
m

on 
dialog and understanding of student success. 
 

D
efinition 

 
W

ritten com
m

unication is the developm
ent and expression of ideas in w

riting. W
ritten com

m
unication involves learning to w

ork in m
any genres and styles. It can involve w

orking w
ith m

any different w
riting technologies, and m

ixing 
texts, data, and im

ages. W
ritten com

m
unication abilities develop through iterative experiences across the curriculum

. 
 

Fram
ing Language 

 
T
his w

riting rubric is designed for use in a w
ide variety of educational institutions. T

he m
ost clear finding to em

erge from
 decades of research on w

riting assessm
ent is that the best w

riting assessm
ents are locally determ

ined and 
sensitive to local context and m

ission.  U
sers of this rubric should, in the end, consider m

aking adaptations and additions that clearly link the language of the rubric to individual cam
pus contexts. 

 
T
his rubric focuses assessm

ent on how
 specific w

ritten w
ork sam

ples or collectios of w
ork respond to specific contexts. T

he central question guiding the rubric is "H
ow

 w
ell does w

riting respond to the needs of audience(s) for the 
w
ork?" In focusing on this question the rubric does not attend to other aspects of w

riting that are equally im
portant: issues of w

riting process, w
riting strategies, w

riters' fluency w
ith different m

odes of textual production or publication, or 
w

riter's grow
ing engagem

ent w
ith w

riting and disciplinarity through the process of w
riting.   

 
E

valuators using this rubric m
ust have inform

ation about the assignm
ents or purposes for w

riting guiding w
riters' w

ork. A
lso recom

m
ended is including  reflective w

ork sam
ples of collections of w

ork that address such questions as: 
W

hat decisions did the w
riter m

ake about audience, purpose, and genre as s/he com
piled the w

ork in the portfolio? H
ow

 are those choices evident in the w
riting -- in the content, organization and structure, reasoning, evidence, m

echanical 
and surface conventions, and citational system

s used in the w
riting? T

his w
ill enable evaluators to have a clear sense of how

 w
riters understand the assignm

ents and take it into consideration as they evaluate 
 

T
he first section of this rubric addresses the context and purpose for w

riting.  A
 w

ork sam
ple or collections of w

ork can convey the context and purpose for the w
riting tasks it show

cases by including the w
riting assignm

ents 
associated w

ith w
ork sam

ples.  B
ut w

riters m
ay also convey the context and purpose for their w

riting w
ithin the texts.  It is im

portant for faculty and institutions to include directions for students about how
 they should represent their w

riting 
contexts and purposes. 
 

Faculty interested in the research on w
riting assessm

ent that has guided our w
ork here can consult the N

ational C
ouncil of T

eachers of E
nglish/C

ouncil of W
riting P

rogram
 A

dm
inistrators' W

hite Paper on W
riting A

ssessm
ent 

(2008; w
w

w
.w

pacouncil.org/w
hitepaper) and the C

onference on C
ollege C

om
position and C

om
m

unication's W
riting A

ssessm
ent: A

 Position Statem
ent (2008; w

w
w
.ncte.org/cccc/resources/positions/123784.htm

) 
 

G
lossary 

T
he definitions that follow

 w
ere developed to clarify term

s and concepts used in this rubric only. 
• 

C
ontent D

evelopm
ent: T

he w
ays in w

hich the text explores and represents its topic in relation to its audience and purpose. 
• 

C
ontext of and purpose for w

riting:  T
he context of w

riting is the situation surrounding a text: w
ho is reading it? w

ho is w
riting it?  U

nder w
hat circum

stances w
ill the text be shared or circulated? W

hat social or political factors 
m

ight affect how
 the text is com

posed or interpreted?  T
he purpose for w

riting is the w
riter's intended effect on an audience.  W

riters m
ight w

ant to persuade or inform
; they m

ight w
ant to report or sum

m
arize inform

ation; they m
ight w

ant 
to w

ork through com
plexity or confusion; they m

ight w
ant to argue w

ith other w
riters, or connect w

ith other w
riters; they m

ight w
ant to convey urgency or am

use; they m
ight w

rite for them
selves or for an assignm

ent or to rem
em

ber. 
• 

D
isciplinary conventions:  Form

al and inform
al rules that constitute w

hat is seen generally as appropriate w
ithin different academ

ic fields, e.g. introductory strategies, use of passive voice or first person point of view
, expectations for 

thesis or hypothesis, expectations for kinds of evidence and support that are appropriate to the task at hand, use of prim
ary and secondary sources to provide evidence and support argum

ents and to docum
ent critical perspectives on the 

topic. W
riters w

ill incorporate sources according to disciplinary and genre conventions, according to the w
riter's purpose for the text. T

hrough increasingly sophisticated use of sources, w
riters develop an ability to differentiate betw

een their 
ow

n ideas and the ideas of others, credit and build upon w
ork already accom

plished in the field or issue they are addressing, and provide m
eaningful exam

ples to readers. 
• 

E
vidence:  Source m

aterial that is used to extend, in purposeful w
ays, w

riters' ideas in a text. 
• 

G
enre conventions:  Form

al and inform
al rules for particular kinds of texts and/or m

edia that guide form
atting, organization, and stylistic choices, e.g. lab reports, academ

ic papers, poetry, w
ebpages, or personal essays. 

• 
Sources:   T

exts (w
ritten, oral, behavioral, visual, or other) that w

riters draw
 on as they w

ork for a variety of purposes -- to extend, argue w
ith, develop, define, or shape their ideas, for exam

ple.
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D

efinition 
 

W
ritten com

m
unication is the developm

ent and expression of ideas in w
riting. W

ritten com
m

unication involves learning to w
ork in m

any genres and styles. It can involve w
orking w

ith m
any different w

riting 
technologies, and m

ixing texts, data, and im
ages. W

ritten com
m

unication abilities develop through iterative experiences across the curriculum
. 

 
E

valuators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance. 
 

 
C

apstone 
4 

M
ilestones 

3 
 

 
 

 
2 

B
enchm

ark 
1 

C
ontext of and Purpose for W

riting 
Includes considerations of audience, 
purpose, and the circum

stances 
surrounding the w

riting task(s). 

D
em

onstrates a thorough understanding 
of context, audience, and purpose that is 
responsive to the assigned task(s) and 
focuses all elem

ents of the w
ork. 

D
em

onstrates adequate consideration of 
context, audience, and purpose and a 
clear focus on the assigned task(s) (e.g., 
the task aligns w

ith audience, purpose, 
and context). 

D
em

onstrates aw
areness of context, 

audience, purpose, and to the assigned 
tasks(s) (e.g., begins to show

 aw
areness 

of audience's perceptions and 
assum

ptions). 

D
em

onstrates m
inim

al attention to 
context, audience, purpose, and to the 
assigned tasks(s) (e.g., expectation of 
instructor or self as audience). 

C
ontent D

evelopm
ent 

U
ses appropriate, relevant, and 

com
pelling content to illustrate m

astery 
of the subject, conveying the w

riter's 
understanding, and shaping the w

hole 
w

ork. 

U
ses appropriate, relevant, and 

com
pelling content to explore ideas 

w
ithin the context of the discipline and 

shape the w
hole w

ork. 
 

U
ses appropriate and relevant content to 

develop and explore ideas through m
ost 

of the w
ork. 

U
ses appropriate and relevant content to 

develop sim
ple ideas in som

e parts of the 
w

ork. 

G
enre and D

isciplinary C
onventions 

Form
al and inform

al rules inherent in 
the expectations for writing in particular 
form

s and/or academ
ic fields (please see 

glossary). 

D
em

onstrates detailed attention to and 
successful execution of a w

ide range of 
conventions particular to a specific 
discipline and/or w

riting task (s) 
including  organization, content, 
presentation, form

atting, and stylistic 
choices 

D
em

onstrates consistent use of 
im

portant conventions particular to a 
specific discipline and/or w

riting task(s), 
including organization, content, 
presentation, and stylistic choices 

Follow
s expectations appropriate to a 

specific discipline and/or w
riting task(s) 

for basic organization, content, and 
presentation 

A
ttem

pts to use a consistent system
 for 

basic organization and presentation. 

Sources and E
vidence 

D
em

onstrates skillful use of high-
quality, credible, relevant sources to 
develop ideas that are appropriate for the 
discipline and genre of the w

riting 

D
em

onstrates consistent use of credible, 
relevant sources to support ideas that are 
situated w

ithin the discipline and genre 
of the w

riting. 

D
em

onstrates an attem
pt to use credible 

and/or relevant sources to support ideas 
that are appropriate for the discipline and 
genre of the w

riting. 

D
em

onstrates an attem
pt to use sources 

to support ideas in the w
riting. 

C
ontrol of Syntax and M

echanics 
U

ses graceful language that skillfully 
com

m
unicates m

eaning to readers w
ith 

clarity and fluency, and is virtually error-
free. 

U
ses straightforw

ard language that 
generally conveys m

eaning to readers. 
The language in the portfolio has few

 
errors. 

U
ses language that generally conveys 

m
eaning to readers w

ith clarity, although 
w

riting m
ay include som

e errors. 

U
ses language that som

etim
es im

pedes 
m

eaning because of errors in usage. 
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T
he V

A
L

U
E

 rubrics w
ere developed by team

s of faculty experts representing colleges and universities across the U
nited States through a process that exam

ined m
any existing cam

pus rubrics 
and related docum

ents for each learning outcom
e and incorporated additional feedback from

 faculty. T
he rubrics articulate fundam

ental criteria for each learning outcom
e, w

ith perform
ance descriptors 

dem
onstrating progressively m

ore sophisticated levels of attainm
ent. T

he rubrics are intended for institutional-level use in evaluating and discussing student learning, not for grading. T
he core 

expectations articulated in all 15 of the V
A

L
U

E
 rubrics can and should be translated into the language of individual cam

puses, disciplines, and even courses. T
he utility of the V

A
L

U
E

 rubrics is to 
position learning at all undergraduate levels w

ithin a basic fram
ew

ork of expectations such that evidence of learning can by shared nationally through a com
m

on dialog and understanding of student 
success. 

 
D

efinition 
E

thical Reasoning is reasoning about right and w
rong hum

an conduct. It requires students to be able to assess their ow
n ethical values and the social context of problem

s, recognize ethical 
issues in a variety of settings, think about how

 different ethical perspectives m
ight be applied to ethical dilem

m
as and consider the ram

ifications of alternative actions. Students’ ethical self identity 
evolves as they practice ethical decision-m

aking skills and learn how
 to describe and analyze positions on ethical issues. 

 
Fram

ing Language 
T

his rubric is intended to help faculty evaluate w
ork sam

ples and collections of w
ork that dem

onstrate student learning about ethics. A
lthough the goal of a liberal education should be to help 

students turn w
hat they’ve learned in the classroom

 into action, pragm
atically it w

ould be difficult, if not im
possible, to judge w

hether or not students w
ould act ethically w

hen faced w
ith real ethical 

situations. W
hat can be evaluated using a rubric is w

hether students have the intellectual tools to m
ake ethical choices. 

T
he rubric focuses on five elem

ents: E
thical Self A

w
areness, E

thical Issue Recognition, U
nderstanding D

ifferent E
thical Perspectives/ C

oncepts, A
pplication of E

thical Principles, and 
E

valuation of D
ifferent E

thical Perspectives/ C
oncepts. Students’ E

thical Self Identity evolves as they practice ethical decision-m
aking skills and learn how

 to describe and analyze positions on ethical 
issues. Presum

ably, they w
ill choose ethical actions w

hen faced w
ith ethical issues. 

 
G

lossary 
The definitions that follow were developed to clarify terms and concepts used in this rubric only. 

• 
C

ore B
eliefs: T

hose fundam
ental principles that consciously or unconsciously influence one's ethical conduct and ethical thinking. E

 ven w
hen unacknow

ledged, core beliefs shape one's 
responses. C

ore beliefs can reflect one's environm
ent, religion, culture or training. A

 person m
ay or m

ay not choose to act on their core beliefs. 
• 

E
thical Perspectives/ concepts: T

he different theoretical m
eans through w

hich ethical issues are analyzed, such as ethical theories (e.g., utilitarian, natural law
, virtue) or ethical concepts (e.g., 

rights, justice, duty). 
• 

C
om

plex, m
ulti-layered (gray) context: T

he sub-parts or situational conditions of a scenario that bring tw
o or m

ore ethical dilem
m

as (issues) into the m
ix/ problem

/ context/ for student's 
identification. 
• 

C
ross-relationships am

ong the issues: O
bvious or subtle connections betw

een/ am
ong the sub-parts or situational conditions of the issues present in a scenario (e.g., relationship of production 

of corn as part of clim
ate change issue). 
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D
efinition 

E
thical Reasoning is reasoning about right and w

rong hum
an conduct. It requires students to be able to assess their ow

n ethical values and the social context of problem
s, recognize ethical issues in a variety of settings, think about 

how
different ethical perspectives m

ight be applied to ethical dilem
m

as, and consider the ram
ifications of alternative actions. Students’ ethical self-identity evolves as they practice ethical decision-m

aking skills and learn how
 to describe and 

analyze positions on ethical issues. 
 

Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level performance. 
  

C
apstone 

4 

M
ilestones 

3 
2 

B
enchm

ark 

1 

E
thical Self-A

w
areness 

Student discusses in detail/ analyzes both core 
beliefs and the origins of the core beliefs and 
discussion has greater depth and clarity. 

Student discusses in detail/ analyzes both core 
beliefs and the origins of the core beliefs. 

Student states both core beliefs and the origins 
of the core beliefs. 

Student states either their core beliefs or 
articulates the origins of the core beliefs but 
not both. 

U
nderstanding D

ifferent E
thical 

Perspectives/C
oncepts 

Student nam
es the theory or theories, can 

present the gist of said theory or theories, and 
accurately explains the details of the theory or 
theories used. 

Student can nam
e the m

ajor theory or theories 
she/ he uses, can present the gist of said theory 
or theories, and attem

pts to explain the details 
of the theory or theories used, but has som

e 
inaccuracies. 

Student can nam
e the m

ajor theory she/ he 
uses, and is only able to present the gist of the 
nam

ed theory. 

Student only nam
es the m

ajor theory she/ he 
uses. 

E
thical Issue R

ecognition 
Student can recognize ethical issues w

hen 
presented in a com

plex, m
ultilayered (gray) 

context A
N

D
 can recognize cross- 

relationships am
ong the issues. 

Student can recognize ethical issues w
hen 

issues are presented in a com
plex, m

ultilayered 
(gray) context O

R
 can grasp cross- 

relationships am
ong the issues. 

Student can recognize basic and obvious 
ethical issues and grasp (incom

pletely) the 
com

plexities or interrelationships am
ong the 

issues. 

Student can recognize basic and obvious 
ethical issues but fails to grasp com

plexity or 
interrelationships. 

A
pplication of E

thical 
Perspectives/C

oncepts 
Student can independently apply ethical 
perspectives/ concepts to an ethical question, 
accurately, and is able to consider full 
im

plications of  the application. 

Student can independently (to a new
 exam

ple) 
apply ethical perspectives/ concepts to an 
ethical question, accurately, but does not 
consider the specific im

plications of the 
application. 

Student can apply ethical 
perspectives/ concepts to an ethical question, 
independently (to a new

 exam
ple) and the 

application is inaccurate. 

Student can apply ethical 
perspectives/ concepts to an ethical question 
w

ith support (using exam
ples, in a class, in a 

group, or a fixed-choice setting) but is unable 
to apply ethical perspectives/ concepts 
independently (to a new

 exam
ple.). 

E
valuation of D

ifferent E
thical 

Perspectives/C
oncepts 

Student states a position and can state the 
objections to, assum

ptions and im
plications of 

and can reasonably defend against the 
objections to, assum

ptions and im
plications of 

different ethical perspectives/ concepts, and 
the student's defense is adequate and effective. 

Student states a position and can state the 
objections to, assum

ptions and im
plications 

of, and respond to the objections to, 
assum

ptions and im
plications of different 

ethical perspectives/ concepts, but the 
student's response is inadequate. 

Student states a position and can state the 
objections to, assum

ptions and im
plications of 

different ethical perspectives/ concepts but 
does not respond to them

 (and ultim
ately 

objections, assum
ptions, and im

plications are 
com

partm
entalized by student and do not 

affect student's position.) 

Student states a position but cannot state the 
objections to and assum

ptions and lim
itations 

of the different perspectives/ concepts. 




